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Wrekin View Primary School and Nursery       

Pupil premium strategy statement 

 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 462 

Proportion (%) of pupil premium eligible pupils 24.7% 

108 pupils  

Academic year/years that our current pupil premium 
strategy plan covers  

2025/2026 – 2028/2029 

Date this statement was published December 2025 

Date on which it will be reviewed December 2026 

Statement authorised by Fiona Atherton, 
Headteacher 

Pupil premium lead Fiona Atherton 

Governor lead Mike Ashley, lead for 
disadvantaged pupils 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £162,455 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year £162,455 
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Part A: Pupil premium strategy plan 
Statement of intent 
 
Our moral purpose and ambition 
 
At Wrekin View Primary School and Nursery, we are unwavering in our belief that disadvantage 
should never define a child’s outcomes, aspirations or sense of belonging. Our pupil premium 
strategy reflects a whole-school commitment to equity, inclusion and excellence, ensuring that 
all disadvantaged pupils—regardless of starting point—are supported to thrive academically, 
socially and emotionally. 
 
We recognise that disadvantaged pupils bring with them strengths, talents and potential,  
alongside barriers that require thoughtful, evidence-informed leadership. Our intent is not 
simply to close gaps, but to create conditions in which every disadvantaged child can flourish, 
participate fully in school life and leave Wrekin View as a confident, capable and curious com-
municator. 
 
What are we aiming to achieve for our disadvantaged pupils? 
Our overarching objectives for disadvantaged pupils remain consistent and ambitious: 

• All disadvantaged pupils will make good or better progress from their individual starting 
points, with attainment increasingly in line with, or exceeding, that of their peers. 

• Gaps in learning will be identified early, precisely and systematically, enabling timely 
intervention and preventing disadvantage from compounding over time. 

• Disadvantaged pupils will experience a broad, balanced and enriching curriculum, with 
full access to clubs, trips, music, sport and cultural opportunities. 

• Barriers related to wellbeing, attendance, language development and engagement will 
be proactively addressed, recognising the interplay between academic success and 
wider life experiences. 

• Pupils will develop high aspirations, positive learning behaviours and a strong sense of 
self-worth, enabling them to succeed in school and beyond. 

How does our pupil premium strategy work towards achieving these aims? 
Our strategy is rooted in the EEF’s tiered approach, with a clear emphasis on high-quality 
teaching as the primary driver of impact. We recognise that the most effective use of pupil    
premium funding is not through isolated initiatives, but through coherent, joined-up systems 
that strengthen everyday classroom practice while providing targeted and responsive support 
where needed. 
 
The strategy operates across the full pupil journey—ensuring continuity, early intervention and 
sustained impact.  
 
Decisions are informed by: 

• Robust diagnostic assessment and pupil progress analysis 
• Professional dialogue with teachers, leaders and support staff 
• Pupil, parent and family voice 
• National and local research evidence, particularly from the EEF 

Interventions and wider strategies are carefully selected, implemented with fidelity and           
reviewed regularly, ensuring that funding is used responsibly and delivers measurable benefit. 

How do we identify and respond to barriers to learning?                                                   
We understand that disadvantage is multi-layered and dynamic. Barriers may relate to         
language development, literacy and numeracy, attendance, wellbeing, family circumstance or 
access to enrichment. These are identified through a triangulated approach including            
assessment data, attendance tracking, pastoral records and professional judgement. 
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Once identified, barriers are addressed through: 
 

• Adaptive classroom practice and responsive teaching 
• Targeted academic support that is time-limited and evidence-based 
• Pastoral and wellbeing provision that removes obstacles to learning 
• Partnership with families and external agencies where appropriate 

 
This ensures support is personalised, proportionate and inclusive, rather than reactive or      
generic. 
 
How does this strategy promote sustainability and long-term impact? 
In line with EEF guidance, we prioritise approaches that: 

• Build staff expertise and leadership capacity 
• Strengthen curriculum coherence and teaching quality 
• Create systems that endure beyond a single funding cycle 

 
Our investment in professional development, structured interventions and inclusive school     
culture is designed to leave a lasting legacy, benefiting current and future cohorts of pupils. 
The strategy is reviewed termly through pupil progress meetings and leadership evaluation, 
with adjustments made where evidence indicates that impact is not strong enough. This          
reflective approach ensures that pupil premium funding remains a strategic lever for school   
improvement, not a static plan. 
 
How do we ensure accountability and equity? 
Governance oversight, transparent reporting and regular evaluation ensure that pupil premium 
funding is used ethically, effectively and equitably. The strategy reflects our commitment to    
diversity, equality and inclusion, recognising the unique experiences of our school community 
and responding with compassion, ambition and clarity. 
 
Through this approach, Wrekin View continues to ensure that disadvantaged pupils are not 
only supported to succeed—but are seen, valued and empowered to reach their full potential. 
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Challenges 
Through ongoing assessment analysis, professional dialogue, pupil voice and pastoral 
intelligence, the following challenges have been identified as having the greatest impact on the 
attainment, engagement and wellbeing of disadvantaged pupils at Wrekin View Primary School 
and Nursery. 

Challenge 
number 

Detail of challenge  

1 Underdeveloped oral language and vocabulary from EYFS to KS2 

Baseline assessments show that a significant proportion of disadvantaged pupils 
enter early years provision with delayed speech, language and communication 
skills. These gaps persist into Key Stage 1 and Key Stage 2, limiting pupils’ 
ability to articulate ideas, access the curriculum, engage in high-quality 
classroom dialogue and develop reading comprehension. Vocabulary deficits are 
particularly evident across foundation subjects and in pupils’ written outcomes. 

2 Lower reading attainment for disadvantaged pupils, particularly in early 
reading 

School assessments indicate that disadvantaged pupils are less likely to meet 
age-related expectations in reading, especially in the early stages of learning to 
read. Gaps are most pronounced in phonological awareness, decoding fluency 
and early comprehension, which in turn restrict access to the wider curriculum 
and compound disadvantage over time if not addressed swiftly and 
systematically. 

3 Gaps in mathematical understanding and fluency 

Assessment evidence indicates that disadvantaged pupils are more likely to 
experience difficulties securing core number sense, fluency and conceptual 
understanding in mathematics. These gaps can limit pupils’ confidence, 
reasoning ability and problem-solving skills, particularly where early 
misconceptions are not identified and addressed promptly. 

4 Residual impact of disrupted early learning and COVID-related experience 
gaps 

Many disadvantaged pupils continue to experience the long-term effects of 
disrupted early learning, including reduced exposure to structured play, 
language-rich environments and wider social experiences. These gaps manifest 
in uneven foundational knowledge, reduced learning stamina and increased 
reliance on adult support, particularly in reading and oracy. 

5 Social, emotional and wellbeing needs affecting engagement and 
attainment 

School assessments and pastoral evidence (including wellbeing survey and half-
termly Child Outcome Rating Scales (CORS), show that a higher proportion of 
disadvantaged pupils present with social, emotional and mental health needs, 
which can negatively impact concentration, behaviour, peer relationships and 
readiness to learn. Limited access to enrichment opportunities outside school 
further exacerbates these challenges, affecting pupils’ confidence, self-regulation 
and engagement in learning. 

6 Attendance and persistent absence impacting continuity of learning 

Attendance data indicates that disadvantaged pupils are more likely to 
experience irregular attendance or persistent absence, disrupting learning 
sequences and reducing the cumulative impact of high-quality teaching. In some 
cases, attendance issues are closely linked to wider family, wellbeing or socio-
economic factors, requiring coordinated and compassionate intervention. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral language 
skills and vocabulary 
for disadvantaged 
pupils 

• Formative and summative assessments to demonstrate 
measurable improvement in expressive and receptive 
language for disadvantaged pupils across EYFS, KS1 and 
KS2. 

• Lesson observations, learning walks and book scrutiny will 
show disadvantaged pupils actively participating in 
structured talk, using subject-specific vocabulary accurately 
and confidently. 

• Pupil voice to evidence increased confidence in speaking, 
explaining thinking and contributing to discussion. 

• Improved oral language reflected in stronger sentence 
structure, vocabulary choice and clarity in written work, 
particularly in writing and foundation subjects. 

Improved reading 
attainment for 
disadvantaged pupils, 
particularly in early 
reading 

• A higher proportion of disadvantaged pupils to achieve the 
expected standard in phonics by the end of Year 1, with any 
remaining gaps diminishing year on year. 

• Disadvantaged pupils in KS1 and KS2 to make at least 
expected progress in reading from their individual starting 
points, as evidenced through internal and statutory 
assessments. 

• The attainment gap in reading between disadvantaged and 
non-disadvantaged pupils to continue to narrow, particularly 
at key transition points. 

• Disadvantaged pupils to demonstrate increased reading 
fluency, stamina and comprehension, evidenced through 
assessments, pupil voice and classroom practice. 

Improved mathematical 
attainment and fluency 
for disadvantaged 
pupils 

• Assessment data to show disadvantaged pupils making 
secure progress in number sense, fluency and reasoning, 
with increasing confidence in applying mathematical 
concepts. 

• The proportion of disadvantaged pupils achieving age-
related expectations in mathematics to increase across the 
school, with gaps narrowing by the end of KS2. 

• Work scrutiny and lesson observations to demonstrate 
disadvantaged pupils accurately using mathematical 
language, representing thinking clearly and tackling problem-
solving tasks with increasing independence. 

• Pupils’ confidence and resilience in mathematics to improve, 
evidenced through pupil voice and reduced reliance on adult 
support. 

Reduced impact of 
disrupted early learning 
and experience gaps 

• Early years assessments to show improved readiness for 
learning, particularly in communication, self-regulation and 
early literacy and numeracy skills. 

• Disadvantaged pupils to demonstrate increased learning 
stamina, independence and engagement across the 
curriculum. 
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• Gaps in foundational knowledge to be identified early and 
successfully addressed through timely intervention, 
preventing disadvantage from compounding over time. 

• Transition points (EYFS–KS1 and KS1–KS2) to show 
smoother progression for disadvantaged pupils, with fewer 
requiring additional catch-up support. 

Improved wellbeing, 
behaviour and 
engagement for 
disadvantaged pupils 

• Pastoral records, wellbeing surveys and pupil voice to 
indicate improved emotional regulation, confidence and 
sense of belonging among disadvantaged pupils. 

• Disadvantaged pupils to demonstrate positive learning 
behaviours, improved peer relationships and sustained 
engagement in lessons. 

• The number of disadvantaged pupils requiring intensive 
behavioural or emotional support to reduce over time or 
shows improved outcomes where support remains 
necessary. 

• Participation in enrichment activities, clubs and wider 
curriculum experiences to increase for disadvantaged 
pupils. 

Improved attendance 
and reduced persistent 
absence for 
disadvantaged pupils 

• Overall attendance for disadvantaged pupils to improve year 
on year, with the gap between disadvantaged and non-
disadvantaged pupils continuing to narrow. 

• The proportion of disadvantaged pupils classified as 
persistently absent to reduce, in line with or below national 
benchmarks. 

• Attendance interventions to demonstrate measurable 
impact, evidenced through improved patterns of attendance 
for targeted pupils. 

• Improved attendance to correlate with stronger progress 
and engagement in learning, particularly for pupils 
previously identified as vulnerable. 
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Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 
Budgeted cost: £75,000 

Activity Evidence that supports this 
approach 

Challenge number(s) 
addressed 

Whole-school focus on 
oral language and 
dialogic teaching, 
including structured talk, 
vocabulary instruction 
and explicit modelling 

Oral language interventions have a high 
impact on attainment, particularly for 
disadvantaged pupils, and support 
reading comprehension and writing 
quality (EEF Teaching and Learning 
Toolkit). 

1, 2, 4 

Use of standardised 
diagnostic assessments 
to identify gaps and 
inform responsive 
teaching, supported by 
staff training 

Diagnostic assessments enable precise 
identification of learning gaps and 
support targeted instructional decision-
making when used effectively (EEF). 

1, 2, 3, 4 

Continued 
implementation and staff 
training in a DfE-
validated systematic 
synthetic phonics 
programme, including 
decodable texts 

Strong evidence indicates phonics 
approaches improve early reading 
accuracy, particularly for disadvantaged 
pupils (EEF; DfE Reading Framework). 

2, 4 

Mathematics 
professional 
development focused on 
fluency, reasoning and 
problem-solving, aligned 
with mastery principles 

Improving mathematics outcomes is best 
supported through high-quality teaching 
and curriculum coherence (EEF 
Improving Mathematics in KS1 & KS2). 

3 

Investment in staff 
development and 
retention (NPQs, 
targeted CPD for 
individual teachers, 
release time) 

High-quality professional development 
improves teaching quality and pupil 
outcomes when sustained and aligned to 
school priorities (EEF Effective 
Professional Development). 

All 

Continued 
implementation of the 
LCT Framework through 
embedding consistent 
“Ready-to-Learn” 
routines across all 
classrooms.  

The use of metacognitive strategies e.g. 
using success criteria and scaffolding 
independence are strategies that support 
disadvantaged learners (EEF Guidance 
report Metacognition and Self-Regulated 
Learning) 

1, 2, 3, 4 

Use of instructional 
coaching for all teachers 
in school to continually 
improve the quality of 
teaching  

The EEF Guide to the Pupil Premium 
identifies high-quality teaching as the 
most powerful lever for improving 
outcomes among disadvantaged pupils 

 

1, 2, 3, 4 
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Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £41,455 

Activity Evidence that supports this 
approach 

Challenge number(s) 
addressed 

Targeted phonics catch-
up and keep-up sessions 
for pupils at risk of falling 
behind, delivered 
frequently and in short 
bursts. 

Targeted phonics interventions delivered 
regularly over time are effective in 
accelerating early reading progress 
(EEF). 

2 

Structured intervention 
and booster support in 
reading, writing and 
mathematics, led by 
trained staff 

Targeted academic support is most 
effective when closely aligned to 
assessment and delivered by skilled 
adults (EEF). 

1, 2, 3, 4 

Targeted oral language 
programmes in EYFS 
and early years provision 

Early intervention in language 
development supports later literacy and 
curriculum access (EEF). 

1, 4 

Counselling and targeted 
pastoral interventions to 
remove emotional 
barriers to learning 

Improved wellbeing is associated with 
improved engagement and learning 
outcomes when support is evidence-
informed (EEF SEL guidance). 

5, 6 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £46,000 

Activity Evidence that supports this 
approach 

Challenge number(s) 
addressed 

Whole-school approach 
to behaviour and social 
and emotional learning, 
including staff training 
and learning mentor 
provision 

Social and emotional learning 
approaches have positive impacts on 
behaviour, engagement and attainment 
(EEF). 

5 

Attendance strategy 
aligned to DfE guidance, 
including targeted family 
support, monitoring and 
multi-agency working 

Improving attendance requires a whole-
school, relationship-based approach 
informed by national guidance (DfE; 
EEF). 

6 

Removal of financial 
barriers to enrichment, 
including educational 
visits, clubs and music 
tuition 

Participation in wider experiences 
supports engagement, wellbeing and 
attendance, particularly for 
disadvantaged pupils (EEF). 

4, 5, 6 



10 

Parent workshops and 
engagement initiatives 
focused on phonics, 
reading and mathematics 

Parental engagement strategies are 
more effective when linked directly to 
learning and curriculum understanding 
(EEF). 

2, 3, 5 

Contingency funding to 
respond swiftly to 
emerging needs 

Responsive allocation enables timely 
support where barriers are unforeseen or 
acute (EEF Using Pupil Premium). 

All 

 

Total budgeted cost: £162,455 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

The impact of the 2024–2025 pupil premium strategy has been evaluated using a triangulated 
approach, drawing on: 
 

- Statutory national assessment data, analysed through the Ofsted Inspection Data 
Summary Report (IDSR) 

- Internal summative and formative assessment information, including phonics, reading, 
writing and mathematics outcomes 

- Attendance, behaviour and wellbeing data, including pastoral records and pupil voice 
-  

It is recognised that pupils represented in this data experienced varying degrees of early 
learning disruption as a result of the COVID-19 pandemic, particularly during the early years 
and Key Stage 1. This has been taken into account when interpreting trends, gaps and rates of 
improvement. 
 
Early reading and phonics 
External validated performance data shows that phonics and early reading outcomes for 
disadvantaged pupils are above the national average for disadvantaged pupils. Year 1 phonics 
outcomes are securely placed within the above average range when compared nationally. 
 
This is consistent with internal school evidence, which confirms: 

• Strong and consistent delivery of systematic synthetic phonics 
• Effective early identification of pupils requiring additional catch-up support 
• High levels of staff confidence, consistency and training 

 
Evaluation 
The strategy has been effective in securing strong early reading outcomes. Phonics provision 
and targeted support are working well and provide a firm foundation for future reading success. 
 
Key Stage 2 attainment (reading, writing and mathematics) 
Nationally benchmarked outcomes over time show that disadvantaged pupils’ attainment at the 
expected standard in reading, writing and mathematics is above the national disadvantaged 
average. This is particularly evident in writing and mathematics, where outcomes are securely 
placed within the above average range when compared to disadvantaged pupils nationally. 
 
Internal and statutory assessment information indicates that: 

• Writing is a relative strength, with disadvantaged pupils achieving in line with, and in 
some cases above, non-disadvantaged pupils at the expected standard 

• Mathematics outcomes are strong, with attainment gaps narrowing by the end of Key 
Stage 2 

• Reading outcomes are secure; however, disadvantaged pupils are less likely to reach 
the higher standards compared to their peers 

 
Evaluation 
The strategy is on track to meet its attainment objectives, particularly by the end of Key Stage 
2. Continued focus is required on reading comprehension, vocabulary development and higher 
order understanding to further strengthen outcomes and support pupils working towards 
greater depth. 
 
Progress from starting points 
Externally published progress measures show that disadvantaged pupils make progress 
broadly in line with national disadvantaged averages, with no evidence of sustained 
underperformance over time. 
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This is supported by school assessment information, which indicates that: 
• Disadvantaged pupils generally make secure progress from their individual starting 

points 
• Pupils with weaker oral language and early literacy foundations require ongoing and 

sustained support to accelerate progress further 
• Progress is strongest where high-quality teaching and targeted intervention are closely 

aligned 
 
Evaluation 
Progress outcomes indicate that quality-first teaching and targeted support are effective. 
Strengthening oral language remains a key driver for further improvement across subjects. 
 
Attendance and persistent absence 
Nationally benchmarked attendance data shows that: 

• Attendance for disadvantaged pupils is above the national disadvantaged average, with 
a clear pattern of improvement over time 

• Persistent absence among disadvantaged pupils is significantly lower than the national 
disadvantaged average, representing a notable strength 

 
This reflects the impact of: 

• Early identification and targeted family support 
• Close monitoring and effective multi-agency collaboration 
• A relational, inclusive and proactive approach to attendance 

 
Evaluation 
The attendance element of the strategy has been highly effective and continues to be a strong 
feature of the school’s work to support disadvantaged pupils. 
 
Behaviour and wellbeing 
Externally validated behaviour information shows: 

• No suspensions for disadvantaged pupils in recent reporting periods 
• Behaviour outcomes significantly more positive than national averages for both 

disadvantaged and SEND pupils 
 

School-based pastoral evidence indicates that: 
• Targeted emotional and social support has improved pupils’ regulation, confidence and 

engagement in learning 
• Demand for pastoral support remains high, reflecting wider societal and contextual 

pressures rather than school-based issues 
 
Evaluation 
The wellbeing and behaviour aspects of the strategy are working well, contributing positively 
to attendance, engagement and readiness to learn. 
 
Overall evaluation against intended outcomes 
Drawing on both external benchmarking data and internal school evidence, the school judges 
that it is: 

• On track or exceeding expectations in early reading, phonics, attendance and 
behaviour 

• On track in Key Stage 2 attainment and progress for disadvantaged pupils 
• Partially on track in fully closing gaps related to oral language, vocabulary and higher-

order reading comprehension 
 

The most effective elements of the strategy have been: 
• Sustained investment in high-quality teaching and staff development 
• Strong phonics provision and early identification of need 
• A coherent and inclusive attendance and pastoral support model 
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Areas identified for further refinement include: 
• Greater consistency in explicit oral language and vocabulary instruction 
• Further strengthening of reading comprehension and fluency beyond decoding 
• Continued focus on curriculum depth, particularly for disadvantaged middle and high 

prior attainers 
 
These findings have directly informed the 2025–2026 pupil premium strategy, ensuring that 
future actions remain precise, evidence-informed and focused on long-term impact. 

Externally provided programmes  

Please include the names of any non-DfE programmes that you used your pupil premium 

to fund in the previous academic year.  

Programme Provider 

Listen with Lucy Sharon Garforth (Telford and Wrekin Council) 

Talk Boost (Early/KS1) Speech and Language UK (formerly I CAN) 

Daily Keep Up/Catch Up Phonics 
Delivered in-school through Read Write Inc 
intervention materials  

NfER Assessments (Reading/Maths/GPS) 
NFER (National Foundation for Educational 
Research) 

Times Table Rock Stars (Maths Fluency) Maths Circle Ltd 

Number Sense Number Sense Maths Ltd 

Bedrock Learning Bedrock Learning 

ELSA (Emotional Literacy Support) Sheila Burton 

DCP Drums DCP Drums Limited 
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Further information  

Our pupil premium strategy is fully embedded within the school’s wider improvement, inclusion 
and SEND (special educational need and disabilities) priorities. Support for disadvantaged 
pupils is planned through regular pupil progress and inclusion meetings, ensuring that 
decisions are timely, coordinated and responsive to need. 

High-quality, adaptive teaching is central to our approach. Staff are supported to anticipate 
barriers, use effective scaffolding, and respond flexibly through strong classroom practice, 
particularly in language development, reading and mathematics. These strategies benefit all 
pupils while having a significant impact on disadvantaged learners. 

Our work with disadvantaged pupils is closely aligned with SEND and inclusion provision, 
including ELSEC (Early Language Support for Every Child) informed approaches where 
appropriate. Early identification graduated support and collaboration with families and external 
professionals ensure that pupils’ academic, social and emotional needs are addressed 
holistically. 

Ongoing staff training underpins the strategy, with a focus on oracy, phonics, reading 
comprehension, adaptive teaching and wellbeing. This builds staff confidence and ensures that 
improvements are sustainable over time. 

Many aspects of support for disadvantaged pupils, including pastoral care, attendance work, 
enrichment opportunities and family engagement, are part of the school’s core offer and are not 
solely dependent on pupil premium funding. 

The strategy is regularly reviewed by leaders and governors using assessment data, 
attendance information, pastoral records and pupil voice. This ensures that funding is used 
effectively and that provision continues to evolve in response to need. 

 

 


